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THE STUDY OF UNIVERSITY PROGRAMS IN THE CZECH REPUBLIC
FOCUSED ON EDUCATION

The paper presents an overview of study fields at universities in the Czech Republic, which are aimed
at achieving the qualifications required for the performance of educational professions, respectively
educational roles. The fundamental differentiation criterion is their main focus on one of the aspects
of complex education, specifically education and upbringing. Professions of an educator, special
and social pedagogue or a leisure time teacher are considered to be the professions predominantly
focused on education. University education for the previously stated occupational subgroups
implemented so far is built on study programs that have been created by teams of academic
staff and accredited by the Accreditation Commission. They are usually based on the erudition
and personal experience of their authors and assessors and without any professional standards.
The amendment to the University Education Act has fundamentally changed both the procedures
for the accreditation of study programs and the functioning of the newly established accreditation
institution — the National Accreditation Office. The study introduces the legal standards applicable
to accreditation procedures as well as the fundamental changes in functioning of universities due
to these rules. Apart from that, the curriculum design includes current education and training
practices with a number of national (both positive and negative) characteristics and oddities
identified on the basis of the (inter)national research, analysis, monitoring or good practice. Today ’s
educational reality is the result of the involvement of stakeholders who reflect it critically in terms
of their expectations and needs. They provide feedback to universities necessary for the innovations
of graduate profiles, the aims and content of their studies and the future educators teaching and
learning processes. With regard to the implementation of the national digital education strategy,
the possibilities of universities to respond to its objectives by preparing new subjects for teacher
education are mentioned.

Keywords:education, national qualification framework, teacher’s profession, accreditation, standards
for education, pre-graduate education, further education of pedagogical staff, ICT competences
of teachers.
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Introduction

University studying oriented to achieving
the qualifications required for practicing
various educational professions has entered
the phase of greater regulation by the decision-
making authorities, both in terms of its
professional profiling and the processes
leading to accreditation for its implementation
at universities. According to new rules, it is, under
certain conditions, possible to transfer particular
hitherto centralized competences to universities.
However, pedagogical professions, represented
mainly by the teaching ones, are not particularly
attractive and sought-after jobs especially for the
reason of remuneration. This fact puts higher

demands on universities in the process of enlisting
new applicants and in the actual implementation
of educational programs.

Educational professions in the National

Qualifications Frameworks of Tertiary Edu-

cation

Based on the outputs of the Q-RAM/
Qualification Frameworks for Tertiary Education
solved in 2009-2013, the Czech Republic adopted
in 2016 a Regulation' laying down the definition
of individual areas of education containing
a) the basic topical areas characteristic and
determinant for the given area of education;
b) a list of specific study programs under a given

! GOVERNMENT REGULATION No. 275/2016 Coll. of 24 August 2016 on on Higher Education Areas.
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area of education; c)the framework profile
of graduates in the field of education, setting
out the main objectives of education, including
the expertise, skills and other competencies and
characteristic professions, particularly the relevant
regulated ones. A total of 37 university education
areas are attached to the Regulation. Two areas
are important for us: Non-teaching pedagogy
(area 19) and Teaching (area 30).

The Area of TEACHING

A. Fundamental topical areas:

a) Pedagogy;

b) Pedagogical Psychology;

¢) General Methodology;

d) Specific =~ Methodology ~ (methodology

of the particular study programme);

e) the Theory and Practice of Teaching

Profession;

f) Course of Study (particular domain linked

to the certification) including the safety and

health preservation at work within particular
study programmes;

g) Special Pedagogy;

h) Inclusive Methodology.

B. List of the specific study programmes:

a) Pre-school teaching;

b) Elementary Education Teaching;

¢) Secondary School Teaching.

C. The framework profile of a graduate

a) According to the study program,

the graduates prove the adequate amount and

range of detailed knowledge in:

1) pedagogy, special pedagogy, evaluation,
intervention and pedagogical psychology;

2) The field of expertise;

3) specific methodology and the theory
of teaching and learning;

4) school legislation;

5) understanding  the
of working with people.

b) Regarding the study programme the graduates

are adequately familiar with the abilities to:

1) plan, implement, monitor and evaluate
the process of education considering student
individuality in connection with the educational
and social context;

2) choose suitable methods of evaluation
of the process of education and the learning
outcome including self-evaluation;

ethical dimension

3) create
environment;

4) communicate with the students” legal
guardians in an appropriate way.

c) With regard to the type of study program

the graduate can assert themselves, e.g.:

1) In academic environment and other
institutions linked to research and development;

2) at schools or other educational organizations.

D. Typical relevant professions:

1) pre-school teacher;

2) primary school teacher;

3) elementary education teacher;

4) secondary school teacher;

5) teacher assistant;

6) specific art-subject teacher at the elementary
and secondary school of arts or a conservatory;

7) higher vocational school teacher;

8) pedagogue specialist.

These areas of education have been respected
by universities within the process of institutional
accreditation®, which has been achieved by six
universities in the Czech Republic, including
the University of Ostrava.

positive  psychosocial learning

Act on Pedagogical Staff

This legal standard® provides mainly
the prerequisites for practicing the activities
of the teaching staff and their further education.
According to this Act a pedagogical worker is
the one who provides direct educational and
upbringing activity, direct special pedagogical or
direct pedagogical-psychological activity via direct
action on the educated, whom she/he performs
education to on the basis of the Education Act.

Direct pedagogical activity is provided by:

a) a teacher;

b) a tutor in the institution of the teachers’

further education;

¢) an educator;

d) pedagogue specialist;

e) psychologist;

f) leisure time activities teacher;

g) teacher assistant;

h) a trainer;

i) prevention methodologist at the Educational

and Psychological Counselling Institution;

j) school management.

A pedagogical worker may be the one fulfilling
the following preconditions:

% Institutional accreditation is an entirely new element in the area of Czech University education. The National Accreditation
Authority for Higher Education grants it at the request of University institutions for a specific area of education following demanding
procedures, provided that the university has a functioning quality assurance system for education. It then allows the college itself
to approve new accreditation programs in the field of education

* Act No. 563/2004 Coll., on pedagogical Staff, as amended
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a) is fully capable of legal acts

b) disposes professional qualifications for direct

pedagogical activity

¢) is impeccable

d) is healthy

e) has proved the knowledge of the Czech

language unless stated otherwise

It is determined by the law how the pedagogical
worker obtains the required professional qualifi-
cations. Within individual professional sections
there always exist more possibilities how to gain
the qualifications. For example, stage 1 elementary
education teachers (1*—5" grade in the CR)
usually gain their qualifications by graduating from
the accredited master university study program
in the field of pedagogical science focused on:

a) the preparation of primary school teachers

(5 year unstructured study);

b) pedagogy study programme, pre-school

teaching, pedagogy or leisure time pedagogy

supported by a university lifelong education
program focused on the preparation
of the primary school teachers;

c) university study programs for future basic

and secondary school teachers supplemented by

a university lifelong education program focuses

on primary school teachers preparation.

Stage 1 elementary education teachers reach
their qualifications via university education
in accredited Master study program:

a) in the field of pedagogical science focused

on elementary school teacher training in general

subjects;

b) in the field of pedagogical science focused

on elementary and secondary school teacher

training in general subjects;

¢)in the field of pedagogical science focused

on secondary school teacher training in general

subjects;

d)a study program relevant to the subject

taught and the:

1. University bachelor s degree gained in a study
program focused on teacher training in elementary
or secondary school general subjects or

2. A university provided lifelong study program
focused on elementary or secondary school teacher
training.

e) in the field of pedagogical science focused

on special pedagogy for teachers supplemented

by a university provided lifelong study

4 Reference number. MSMT-21271/2017-5

programme oriented on basic and secondary
school teacher training,
f) by other means.

Framework requirements for the study
programs

In 2017 the Framework requirements for study
programs whose graduates get the qualifications
to practice the regulated pedagogical occupations*
were released by the Ministry of Education.
This document specifies university study
programs requirements. Meeting the target
requirements of the document is a precondition
for the particular study program graduates to be
ready to practice regulated pedagogical jobs.
The aim of the framework requirements is to set
balance among the fundamental components
of the professional training of the appointed
categories of the pedagogical workers. The bottom
margins of these components determine
the lowermost level; the upper limit is just
recommended and thus is possible to be exceeded
especially in the case when the university would
like to emphasize a particular component
of the training (usually via obligatorily optional or
optional subjects).

University internal accreditation standards

Czech universities accepted internal standards
for the study program and study plan® creation
on the basis of University Education Act,
qualification frameworks for tertiary education, act
on educational workers, framework requirements
for study programs and other standards. This
regulation assigns the recommended amount
of credits for the individual fundamental
componentsofthe teachertraining pursued by both
the Ministry of Education (MEYS) and University
of Ostrava which has the right to determine
the number of credits for the individual
components of the training within recommended
range. An example can be the distribution
of credits within the study of tutorship. (See
Table 1). The component of pedagogy and
psychology within the teacher training program
at University of Ostrava comprises 62 credits
during the bachelor’s and master’s degree which
makes it 20 % of all the teacher training education.
Adding the practical training (15 credits) the ratio
increases to 29 %.

5 University of Ostrava — in the form of the Rector’s Decision No. 18/2017 Rules for the Study Planning of the Degree Programs

of the University of Ostrava, ref .: OU-80869 / 90-2017
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Table 1

THE RATE OF CREDITS WITHIN THE STAGE 2 ELEMENTARY EDUCATION
TEACHER TRAINING ORIENTED STUDY PROGRAMS

s University .
BA MA University Ministry of Ostrava MlmStr.y
Component of Ostrava : . of education
study | study . of Education in total .
in total . (in %)
(in %)
Study subjects concerning pedagogy 30 1 2 79 60-75 )1 24 20-25
and psychology
Oth.er sub]eFts (e.spe.c1ally . 10 < 10 3
the internationalisation subjects)
Course of study methodology subjects X 34 34 30-45 11 10-15
Course of study subjects 1 65 12 77 75-90 26 25-30
Course of study subjects 2 65 12 77 75-90 26 25-30
Reflected practical training 5 20 25 24-30 8 8-10
Theses subjects 5 10 15 15-30 5 5-10
Total 180 120 300 300 100 100
The subjects comprised into the study Newly accredited study programme for Stage 2
programme are assessed on the basis of their study elementaryeducation teachersincludes subjectslisted
load (1 credit = 25 to 30 hours of student’s study in Table 2 and Table 3 as the part of the pedagogical
activity) by 3 to 5 credits. and psychological component of the study.
Table 2

SUBJECTS OF THE PEDAGOGICAL AND PSYCHOLOGICAL COMPONENT OF THE STUDY
OF STAGE 2 ELEMENTARY EDUCATION TEACHERS (IMPLEMENTED IN THE BACHELOR'S DEGREE)

Subject name Way of assessment Number of credits 52;27;;::;3:3
Compulsory subjects
IT in education Credit test 3 1/ WS = Winter semester
General pedagogy Exam 4 1/8S = Summer semester
General and developmental psychology Exam 4 2/WS
The basics in special pedagogy Exam 3 2/WS
Diploma thesis seminar 1 Credit test 2 2/SS
Social pedagogy Exam 4 2/8S
Social psychology Exam 4 2/SS
Pedagogical diagnostics Exam 4 3/WS
Pedagogical profession Credit test 3 3/WS
Diploma thesis seminar 2 Credit test 3 3/WS
Reflected assistant study Credit test 5 3/8S
Students have

Obligatorily optional subjects to choose subject

to cover 6 credits
Drama education Credit test 3 1/8S
Pedagogical communication Credit test 4 1/8§
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Table 2

Subject name Way of assessment Number of credits I;Z;?;l:;nme;(tl:f
Pedagogical communication Credit test 4 1/8S§
Alternative schools Credit test 3 2/WS
Family psychology Credit test 3 2/WS
f}irelgirical research in the bachelor’s Credit test 3 2/S8
Lifelong education Credit test 3 3/WS
Personality-social development Credit test 3 3/WS
Specific study problems Credit test 3 3/WS
Pedagogical counselling Credit test 3 3/SS
Table 3

SUBJECTS OF THE PEDAGOGICAL AND PSYCHOLOGICAL COMPONENT
OF THE STUDY OF STAGE 2 ELEMENTARY EDUCATION TEACHERS

(IMPLEMENTED IN THE FOLLOW-UP MASTER’S DEGREE)

Subject name Way of assessment Number of credits 1;::;’;‘;::;:;2;1

Compulsory subjects

General didactics exam 5 1/WS
Pedagogical psychology exam 4 1/WS
Curriculum Credit test 4 1/88
Diploma thesis seminar 1 Credit test 5 2/WS
}ljg;(;pgss}:[z}rlsology basics in children and exam 3 1SS
Inclusive special pedagogy exam 3 2/WS
Class and school management Credit test 4 2/WS
Diploma thesis seminar 2 Credit test 5 2/WS
Challenging situations at school Credit test 3 2/SS
Obligatorily optional subjects

The history of pedagogy and schooling Credit test 3 1/WS
ICT enhanced education Credit test 3 1/WS
Teacher beginner Credit test 3 1/WS
Empirical research in the diploma thesis Credit test 3 1/8§
Teaching strategies Credit test 4 1/8S
;l;i?l:ltlif(:)rna;nd pedagogically demanding Credit test 3 1SS
Philosophy of teaching Credit test 4 2/WS
Special pedagogical counselling Credit test 3 2/WS
Health psychology Credit test 3 2/SS
Education in the world Credit test 3 2/8S
Education of the gifted Credit test 3 2/SS
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International documents on
professions

The Czech Republic, as a part of the European
community and OECD, plays part in the strategic
documents preparation dealing with teaching
professions on one hand, but on the other one its
profession reality is monitored from the point
of view of the level of qualification, working
conditions or social status. Good and up to date
overview regarding teacher training in the Czech
Republic can be obtained for example from
the Eurydice database, which is run by the European
community’, from Educational and Training
Monitor — Country analysis’” or the OECD
documents (e.g., Shewbridge et al, 2016).

A number of indicators point to a relatively difficult
situation for teachers on many fronts. This includes
low prestige, demographic challenges, low salaries,
insufficient continuing professional  development
(CPD) and weaknesses in education governance.
The proportion of school teachers younger than 40 is
especially low and the share of women among lower
secondary education teachers is one of the largest
among OECD countries (OECD, 2017). The Czech
Republicisamongthe EUmembers with the highest and
fastest-growing proportion of teachers aged 50 or over
in ISCED 3 and 4. At the same time, the numbers
of children entering primary education are rising.
A number of students opt for initial teacher education
as a second choice rather than a first choice, raising
questions about their motivation. Teachers™ salaries
have historically been low, both internationally and
compared to those of people with similar qualifications.
The career structure is flat: teachers cannot move
to higher career levels (European Commission, 2018a
and European Commission/EACEA/Eurydice,
2018). Salary increases over the past decade have
somewhat improved the situation but as these have
often also gone to all public employees, the relative
attractiveness of teacher salaries has not always
improved. (European Commission, 2018b).

teaching

Pre-gradual preparation of teaching profession

Pre-gradual teacher training is provided by Czech
universities within faculties of education, natural
science and philosophical faculties (and some others),
(Altogether 37 faculties). The study is, in accordance
with the Bologna declaration, structured into
the bachelor degree (3 years) and follow-up master
degree (2 years). The bachelor degree study is usually
titled as a course study oriented towards education

(a student can apply for a study aimed at mathematics
and civics) in education, the master degree
study is then addressed for example as the study
of stage 2 of elementary education teaching with
the specialization to mathematics and civics.

At the final stage of both the study degrees
students take three final exams: each subject area
and pedagogy with psychology. Furthermore they
defend their final paper (final bachelor or diploma
paper) which should be relevant towards their
future teaching profession. E.g., it should reflect
either pedagogical-psychological issues or subject
area methodology issues. Some universities offer
accredited doctorate study (aspiring for the PhD
degree) targeted at further research of the issues
in education or the subject area. The Faculty
of Education at University of Ostrava offers, for
example, the PhD study in Music theory and
education, IT in education or Czech language and
literature methodology.

The study of Stage 1 of elementary education
teaching is an exception within the structured
studies as it is non-structured five-year study.
Such teachers provide education of all curricular
elementary education subjects.

Teachers are fully qualified for their occupation
only after achieving the master’s degree.

The Area of NON-TEACHING PEDAGOGY

A. Elementary topics:

a) Pedagogy;

b) Andragogy;

c) Social Pedagogy;

d) Special Pedagogy.

B. The list of characteristic study programmes:

a) Pedagogy;

b) Upbringing;

c) Special Pedagogy;

d) Andragogy;

e) Leisure Time Pedagogy;

f) Social Pedagogy;

g) Speech Therapy.

C. General Graduate’s profile

a) According to the study programme,

the graduates prove the adequate amount and

range of detailed knowledge in:

1. The area of pedagogy and related studies
(psychology and sociology mainly) — terms, con-
ceptions, theories and methodological approaches;

2. Knowledge of methodological and con-
ceptual approaches towards cognition and

6 https://eacea.ec.europa.eu/national-policies/eurydice/content/initial-education-teachers-working-early-childhood-and-

school-education-20_cs

7 https://ec.europa.eu/education/sites/education/files/document-library-docs/volume-2-2018-education-and-training-monitor-

country-analysis.pdf for CR see pages 60-69.
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pedagogical influence on processes and phenomena
of the pedagogical reality;

3.Knowledge of cognition methods and
pedagogical and pedagogical-psychological diag-
nostics of personality;

4. Knowledge of terms, conceptions, theories
and methodological approaches in the field
of special pedagogical diagnostics and methods
of individuals with congenital or acquired
sensory disorders of speech and communication
of the entire age range;

5. Knowledge of communication strategies
and approaches, including education and com-
munication procedures in individuals with special
educational needs;

6. Knowledge of the historicaland contemporary
wider contexts of specific pedagogical subjects
as well as pedagogy as a whole.

b) With regard to the type of study program,

graduates are able to find the appropriate scale

and level of detail of the following:

1) to design, guide and systematically evaluate
the realization of methods of pedagogically
adequate solution of pedagogical problems and
situations with regard to the specific nature and
needs of solving these problems and situations;

2) to apply basic diagnostic and communication
strategies and approaches, including educational,
counselling and communication algorithms
in individuals with special educational needs;

3)to apply special pedagogical, diagnostic,
therapeutic and compensation strategies and
approaches including educational, counselling and
communication practices in individuals with sensory
disorders, speech and communication disorders
from an early age throughout the age range;

4)to use knowledge of other disciplines
in versatile pedagogical activities.

c) Considering the type of study program,

the graduate can apply for a job, for example:

1) In the academic sphere and in other
institutions dealing with science, research,
development and innovation;

2) In institutions involved in education, training,
counselling and social welfare, as well as in health care;

3) In corporate education, HR and non-profit

organizations.
D. Relevant characteristic professions:
1) a pedagogical worker — school manager,

teacher in the training facility for further education
of the pedagogical staff;

2) an educator;

3) a leisure time teacher;

4) a special pedagogue, teacher assistant;

5) a specialist — speech therapist;

6) a specialist — eye therapist.

ISSN 2311-2409

University education in the fields of study
of NON-TEACHING PEDAGOGY isalso regulated
by the Ministry of Education (MEYS) through
the previously mentioned General requirements
for study programs.

University of Ostrava provides the study
programs of (from the above stated) Pedagogy,
Special Pedagogy, Social Pedagogy and Andragogy.
They are also structured into Bachelor and follow-
up Master degrees. At the end of the study at both
levels students take two or three state final exams
according to the curriculum and defend the final
paper (Bachelor or Diploma).

Digital Technology in Teachers’ Preparation

Published by the Czech Ministry of Education,
Youth and Sports in 2014, the document titled Digital
Education Strategy Until 2020 was created in response
to the development of digital technology and its
incorporation into all areas of human life. Quoting
directly from the document, digital education is such
education, which reacts to the changes in society
related to the development of digital technology and
its use in different areas of human activity. It includes
both the education that effectively uses digital
technology in instruction and the education that
aims to develop pupils’ digital literacy and thus make
them more competitive on the labor market. The aim
of the strategy is to create conditions and processes
which would make digital education possible (MEYS
Czech Republic, 2014).

With regard to the aforementioned strategy,
a teacher needs to be able to:

e use ICT tools in the context of education;

e find and apply a solution to a problem related
to the use of ICT tools;

e work with modern digital and multimedia
tools and technology;

e create educational content in different forms
using ICT tools;

euse ICT in a safe and responsible manner
in different contexts and for different purposes;

e use ICT to collect, analyze, critically evaluate
and further use information;

e accept new ideas and critically evaluate them
with regard to the rapid development of technology
and its impact on an individual and society.

As part of a long-term plan to realize digital
education, the following measures need to be taken to:

— provide non-discriminatory access to digital
study materials;

— provide conditions for the development
of pupils’ digital literacy and computational thinking;

— provide conditions for the development
of teachers digital literacy and computational
thinking;
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— develop digital infrastructure;

— support innovative approaches, monitoring,
evaluation and the sharing of results.

— design a system which would help the schools
integrate digital technology into instruction and
the school’s life.

The following educational activities organized
at the Pedagogical Faculty of the University Ostrava
can be used as an example of gradual realization
of the strategy: conferences, workshops, clubs,
participation in projects, modification of teaching-
related study programs or introducing new courses.

Students in both bachelor and master’s
study programs can choose from courses aimed
at school information systems, digital and mobile
technology, or at the development of algorithmic
and computational thinking.

Informatics for kindergarten

The aim of this course is to introduce options
for including digital tools in preschool education.
Students learn how to incorporate such tools into
instruction in an appropriate manner and how
to effectively use those tools to develop children’s
literacy, mathematical concepts, problem-solving
skills and algorithmic thinking.

Information technology in education

The aim of this course is to teach students
how ICT technology could be used in education.
Studentslearn basic categories of ICT tools, different
types of educational programs, applications and
web tools or how the Internet could be used for
educational purposes.

ICT-based instruction

The aim of this course is to help teachers develop
their digital literacy and computational thinking.

Technology for teachers

The aim of the course is to introduce different
types of technology and electronic tools suitable for
the preschool environment. Students master the Office
software and become familiar with Google’s web-based
applications, learning how to incorporate them into
the education process. They learn how to incorporate
digital technology into the kindergarten environment
and how to use it safely.

Digital literacy and digital education

This course deals with integration of digital
technology into education based on tested models
aimed at learning goals, infrastructure and teachers.
Moreover, this course also introduces the terms
digital literacy and students’ ICT competencies
as defined by the Framework Educational Program
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for particular levels of education. Students focus
on computer-based instruction, integration
of digital technology into education and evaluation
of computer-based instruction. Last but not least,
they also learn basic information about school
infrastructure and computer systems, respectively.

Interactive whiteboard

In this course students — as they are
developing their competencies — learn how to use
an interactive whiteboard in an appropriate manner
(using appropriate teaching and organizational
methods), mastering both the technological and
didactic aspects of it.

Different digital applications should be
introduced to children as early as kindergarten.
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on the development of pupils’ digital competencies.
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information and communication technology, but
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the use of digital technologies in preparing, imple-
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on the ongoing reform of university education,
particularlyin the field of accreditation of study areas
via institutional accreditations. At the same time,
it presents the influence of the regulator (MEYS)
on the creation of study programs, which must
be respected by the National Accreditation Office
when granting the approval of institutional and
program accreditation. References to international,
national, and university standards will allow those
interested in deeper insight into the issue get more
detailed information about their content and impact
on education for the performance of educational
professions. At the same time, the authors offer
their help and support in this action.
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ﬂosed; Manax, TemaHa Xasnackosa
JOCNIAMEHHA OCBITHIX MPOrPAM YHIBEPCUTETY B YECbKI PECMYBAILI

Y cmammi 30ilicHeHo 02140 2asny3eli HABYAHHA y 3aKaaoax suwoi oceimu Yecokoi Pecnybniku, cnpamo-
8aHUX HA 00CA2HeHHs 8i0N0BIOHO20 pigHA Keanigikayii, HeobxioHo20 0515 peanizauil ocgimHix npogpecit,
aomxe, U oceimHix gpyHkUit. OCHO8HUM Kpumepiem ougpepeHuiayii € akyeHm Ha 0OHOMY 3 acnekmie Komn-
JIeKCHOI 0c8imu, 30Kkpema ocgimu ma euxo8aHHs. lledazoe, cneyianvHull i couianbHuli nedazoz abo e4u-
mesb 0038is1711 — ye mi npogpecil, AKi nepesaxxHo opieHMoB8aHi Ha ocsimy. YHisepcumemcoka ocgima 075
paHiwe 8u3Ha4YeHuUx npogbecitiHux nidzpyn, Wo 8nposacxysanuca 00 Yb02o Yacy, 3dCHOBAHA HA HABYAb-
HUX Npo2pamax, po3pobsieHux KoMaHoamu akademiyHuUXx npauieHukie i akpeoumosaHux AkpeoumauitiHoro
Komicieto. BoHu 3a3guyati 6azytomeca Ha epyduyii ma ocobucmomy 00csioi ix asmopis, oyiH08auis i He mic-
msame npogeciliHux cmaHoapmis. [lonpaska 0o 3aKOHy Npo yHigepcumemcbKy 0cg8imy 00KOPIHHO 3MiHU-
71a AK npoyedypu akpedumauil Hag4aabHUX Npo2pam, mak i PyHKUioHy8aHHA HOBOCMBOpPeHoT iIHcmumyuil
akpedumayii — HayioHansbHoi azeHuii 3 akpedumauil. JJocnioxxeHHs 3anposaocxye npasosi cmaHoapmu,
wo 3acmocosyromscs 00 npouedyp akpeoumauii, ma gyyHOaMeHmManbHi 3MiHU y (PyHKUIOHY8AHHI yHieep-
cumemis, 3yMo8s1eHi YumMu npasusiamul.

Knrouoei cnoea: oceima, HayioHaneHa keanigikayitiHa 6asa, npoghecia nedazoaa, akpedumayis, cmaHoap-
mu ocsimu, 0osuUWIiBCbKA 0c8iMa, nodasbuid ocsima neddzoziyHux kaopis, IKT-komnemeHuii sukiaoadis.

ﬂosedw Manax, TamesHa Xaenackoea

NCCNEAOBAHUE OBPA3OBATEJIbHbIX YHUBEPCUTETCKUX MPOrPAMM
B YELLCKOW PECNYBJINKE

B cmamese coenaH 0630p ompacsieti 06pazosaHus 8 8biClUX y4ebHbIx 3asedeHusx Yewickol Pecnybsiuku, Ha-
npassieHHbIX Ha 0OCMUXEHUEe CO0MBemcmayWe20 ypo8Hs K8aaupukayuu, Heobxo0umozo 0/1 peaiuzayuu
06pasosamerbHbix npogeccu, a credosamesnbHo, U 06pazosamesbHbix (yHKUYUU. OCHOBHbIM Kpumepuem
OughhepeHyUaAYUU A871€MCA AKUEeHM HA 0OHOM U3 dcheKImoe KOMNJIEKCHO20 06pa30eaHus, 8 4acmHocmu
06pasosaHus u sochumarus. [ledazoe, cneyuasbHeIl U COUUAsTbHBIL nedazoe uau yqyumess 0ocy2d — 3mo me
npogbeccuu, Komopele 8 OCHOBHOM OpUEHMUPOBAHbI HA 06paA3oeaHue. YHuUsepcumemckoe obpazosarue 0
paHee onpedesieHHbIX NPOMECCUOHAbHBIX NOO2PYNN, KOMOopble 00 3M020 BHEOPA/ILCL, OCHOBAHO HA y4eb-
HbIX NPO2PAMMAax, CO30aHHbIX KOMAHOAMU aKaoemMuyeckux pdbomHUKO8 U aKKpeoumoB8aHHbIX Akkpeduma-
YuoHHoU komuccueli. OHU 06bIYHO 6a3UpyrMCA HA 3PYOULUU U JIUYHOM ONnbime UX agmopos, OUEeHLWUKO8
U He co0epxam npogheccuoHasbHbIX CMaHOdpmos. [Tonpaska K 3akoHy 06 yHUeepcumemcKkom 06pazo8aHuu
KOpeHHbIM 06pa30M U3MeHUIa Kak npoyedypbl akkpeoumayuu y4ebHbiX Npo2pamm, mak u (hyHKYUOHUPOBd-
Hue c030aH020 UHCMUmMyma akkpedumauyuu — HayuoHanbHo20 azeHmcmea no akkpedumauuu. Vicciedo-
8aHUe 8800UM NPABOBbIE CMAHOAPMbI, NPUMEHSAEMbIE K Npouedypam akkpeoumayuu, U oyHOaMeHmMasnbHole
U3MeHeHUSs 8 yHKYUOHUPOBAHUU yHUBEPCUMEeMO8, 00yC/108/1eHHble SMUMU Npasuiamu.

Kniouessle cnosa: o6pazosaHue, HAUUOHAIbHAA KBAUGUKAYUOHHAS CMpyKmypa, npogeccus yyume-
715, AKKpeoumayus, cmaHoapmel 06paso8aHus, 00WKo/IbHoe 0bpazosaHue, 0dsbHeliuiee 06pazosaHue
nedaezozuyeckux kaopos, IKT-komnemeHyuu yqumerned.

Cmamms Haditwna 0o pedakyii 20.11.2018.
MpuliHamo 0o dpyKy 23.11.2018.
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