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REGGIO EMILIA APPROACH IN INTERACTION WITH VERY YOUNG CHILDREN

Abstract. The article highlights the unique Reggio-Emilia approach, familiarity with which is important
in terms of changes in preschool education in Ukraine in accordance with global educational trends
formulated in accordance with general changes in the world (pandemic, war, environmental problems, etc.).
The importance of creating conditions for self-expression of children in the educational environment of a
preschool education institution with the help of a specially created environment is described. An analytical
review of the environmental approach proposed by the Reggio-Emilia approach and the impact of such
an environment on the development of a harmonious personality was carried out. Questions were raised
regarding the possibility of providing children with sufficient free time in an environment filled with
materials. The peculiarities of the implementation of the Reggio-Emilia approach in the structure of the day
for young children are outlined: meeting on the piazza and its importance in creating relationships between
all children and adults; holding the assembly and its main points; selection of activities and features of their
presentation in accordance with previously developed documentation; types of activities in the environment
and related facilities. The article highlights the ideas of organizing children’s life activities in preschool
education institutions of various forms of ownership, which work according to the Reggio-Emilia approach.
The analysis of architectural solutions in preschool education institutions that work according to the Regio-
Emilia approach was carried out. The importance of realizing the child’s self-expression in the personal
paradigm in education is argued. The activities that children choose during their free time are characterized:
activities without an adult, activities with an adult, the peculiarities of their location in the environment
for the sake of interest and deepening the research topic. The main types of documentation are identified,
which are important for the formation of activities and offers for children, taking into account the possibility
of «self-expression» with the specified activities. The Reggio-Emilia approach is described as one
of the progressive and years-proven practice approaches that contribute to the “self-expression” of children.
Attention is focused on the importance of essential changes in the creation of the developmental space
of preschool institutions of Ukraine, which will contribute to the free choice of children and their “self-
expression” Conclusions were made and prospects for further research were determined.
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«self-expression», choice of activity, Reggio approach, development of the child’s personality.
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Introduction. Discussions that take
place every day regarding the need for changes
in preschool education in Ukraine lead to a constant
analysis of the current state of affairs. Scientific
activities and proposals demonstrate significant
shifts in accordance with the call of society and
world trends and assets in the preschool education
sector. Instead, in the practical world of preschools,
we see certain replacements of concepts or attempts
to introduce the latest experience, innovations into
the «old» understandable way, which slows down
the modernization of the existing system. It should
be important to realize that children do not have
time to wait for the adaptation of teachers, for them
every day is important for development and they have
the right to a quality childhood even during war.

It is urgent to speed up the implementation of new
approaches in the daily routines of social security,
which should also change as dynamically as possible
at the request of society. In daily cooperation with
preschool education institutions, we encounter certain
simplifications or substitutions of the proposed changes.
For example: for ease of understanding how to implement
even the most interesting approaches, method educators
and educators in groups are used to fragmenting all
ideas. Surely the division into fragments leads to a clear
understanding of exactly how to implement something?
When exactly can the proposal be implemented? How
to implement ideas?

We can clearly see this approach in artistic and
creative activities, when there are certain stages,
samples and templates, the sequence of which children
are taught, and in STREAM strategies, when good
and modern ideas are divided into components and
separate classes and rooms. The division into parts
is essentially not bad if we see the changes in general,
but the introduction of innovations in the practice
of kindergartens spaces, demonstrates a regulated
activity in terms of structure, time and without
the possibility of children’s choice. In such an activity,
you can follow the tasks and steps that the teacher
takes to solve the problem, rather than trying to see
the children’s search for their own answers.

It is important to change the “spotlight” and
redirect it from the one who is the “director”
to those who really investigate the issue, develop,
find their solutions and have their own views
on the objects they are investigating. We see some
progress towards changes in the equipped life, which
is happening all over the world, for various reasons —
it is gadgetization, pandemic, war...

However, immeasurable abilities and skills
continue to be dominant: creativity, flexibility,
adaptability, critical thinking, concentration on what
you are doing, constant self-learning, and the ability
to express yourself. It is these changes that often plunge
us into thinking about “big changes” in preschools
in Ukraine and about the search for methodological
tools for the implementation of these changes.
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The aim of the article is an introduction
to the Reggio Emilia approach, its highlights and
important architectural solutions, the environment
and the interaction of all important parts
of the educational interaction for building a healthy,
free and tolerant society. The tasks consist of studying
the basic conditions in which conscious and happy
citizens of their country are born.

1. Important skills for free people. Childhood
researchers note that for the development of the skills
of a person of the 21st century, a clear structure and
regulation, as well as specific models, according
to which the majority works, go beyond the doors
of the institution. Carla Rinaldi notes that “the
educational process is the opening of the door
to the world that lies before us, it is the creation
of events and experiences of various situations. This
means self-learning, self-development and self-
education” (6). The appeals of Loris Malaguzzi about
teaching children to use a hundred languages for self-
expression and Maria Montessori about helping a child
to realize his abilities, through which he will open
a whole world to everyone, are unanimous. Ukrainian
scientists, researching the development of a child’s
personality and the means of influence, point out that
for the harmonious development of a child, the choice
of the child is important, its motivation and the deep
understanding of the child’s interests (A. Anishchuk,
O. Bayer, I. Beh, O. Brezhneva, N. Havrish , O.
Kononko, I. Onyshchuk, O. Reipolska, T. Pirozhenko,
etc.). Tamara Pirozhenko notes that learning as doing
is a very important strategy for children to acquire
competencies in various fields. We are gradually
moving away from «workbooks» for children and
clear tasks with known and «correct» solutions.

Of course, not all concepts can be blurred,
we understand that certain knowledge matrices
remain, especially those related to sensory standards
and the child’s speech and specific language,
but it is important to prioritize the enrichment
of children’s experience through activities and their
own achievements and personal development through
satisfaction from the activity process.

The formation of free people who have their own
opinion and know how to express it and justify it,
know how to manage their emotions, make decisions,
solve problems, show creativity and initiative,
cooperate in a team — all this requires free activity and
the implementation of the choice of activity by those
who have acquire the above-mentioned skills.

The Reggio Emilia approach is unique
in its educational environment, which promotes
the birth of free citizens and happy inquisitive children
without special classes.

We meet individual articles, webinars to get
acquainted with the Reggio-Emilia approach
in Ukraine. V. Marshytska describes the creation
ofadevelopmental environmentforachildin preschool
through familiarization of future educators with
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Reggio-Emilia pedagogy, M. Kochengina briefly
described the history of the origin of the reggio
approach, in the article by L. Zdanevich and O.
Popovych we find a mention of the reggio approach
as an important sensory-enriched environment
for the development of sensory development of young
children, the most in-depth disclosure of the Reggio-
Emilia approach can be found in the articles, webinars
and seminars of K. Krutiy.

2. The main Reggio-Emilia approach surprises
for kids skills. One of the best practices in the world
community, in which the environment is specified
as the third teacher, is the Reggio -Emilia approach.
The Reggio environment is rich in materials and
children’s free choice, already has certain regulations
regarding rules for all at this space.

The circle of our interests there is precisely
the opportunity for children to express themselves,
which is possible under the condition of giving
children a choice, free time for activities and
materials according to the interests of the child
for the implementation of planned activities, then
our interest is precisely in the approach that this
provides.

Currently, the importance of free play
is discussed by many scientists, and the possibility
of implementation in a group environment,
which is organized by classes and routines, does
not always provide an opportunity for this.
The Reggio-Emilia approach is interesting precisely
because of the opportunity for the child to choose
in a natural way whether to go for a walk or to engage
in activities chosen in the group. This is a natural way
of understanding one’s own desires and needs and,
accordingly, one’s own choice and focus on the chosen
activity and a deeper approach to its research
or implementation. The Reggio — Emilia approach
allows you to form a harmonious personality that
is autonomous in choosing its actions (6).

The kindergartens of the municipality of Reggio
Emilia have children from 3 months to 6 years old.
The environment of the institution is arranged
in such a way that children have the opportunity
to communicate with children of different ages
and different adults, because in this way they gain
experience in social communication. For this, every
kindergarten has a piazza — a square in the middle
of the room. It is on this square that children gather
from the very morning and play together, then
the children disperse in groups.

An essential fragment of the daily life
of Reggio kindergartens, which becomes central
in the adjustment of children and which begins
at the age of 2, is an assembly, like the morning
circle, which was recently introduced in ukrainian
kindergartens.

At the assembly, the children greet each other, fill
out the calendar, see who came (count the children)
and determine those on duty in different areas, eat

fruit, read books. The most important moment
is the announcement of the day’s activities, from which
each child chooses the one that interests him.

Activities can be conditionally divided into two
types: with adults and without adults. Activities with
adults can be different according to the age group
of children: clay modeling with tools; sculpting
from clay without tools; light table; theatrical activity;
designing, reading books, a studio with an atelier (it
can be graphics/drawing with or without tools, it can
be a taste studio, it can be a water studio (swimming
pool), a nature studio, etc.); walk.

Loris Malaguzzi (popularizer of the Reggio
approach) believes that in order for a child to be able
to express himself actively, it is necessary to saturate
the environment with materials or proposals (some
scientists call it provocations) that will stimulate
the child’s desire to explore what interests him [6].
Maria Castagnetti, teacher-methodologist at the Loris
Malaguzzi International Center, notes that «when
we design or organize a context — an educational
environment — we foresee some provocations already
embedded in the middle of the educational context
itself. Because when we design an environment,
it is important to understand the characteristics
of materials, characteristics of tools, aesthetics,
beauty — what can help interest and invite to work
with them. It becomes a kind of positive provocation,
a small push that provokes interest. For us,
a provocation is a provocation of curiosity.» The choice
of activity is a separate page of understanding and
communication with children. The difference between
Reggios approach and the Ukrainian education
system is the child’s ability to choose what he or she
wants to do during the day within the fragments
of life. In Ukrainian kindergartens, we necessarily
include children’s independent activities, but practical
experience and analysis of the prescribed fragments
of life activities of groups in kindergartens shows
that this time for choosing the desired activity and
its implementation turns out not to be enough.

In  Reggio  kindergartens or  Reggio-
inspired morning assemblies, children choose
from the proposed activities those they like and engage
in them from 10:00 a.m. to 12:00 p.m., that is, a full 2
hours of time for the activity that interests the child
until lunch. Predominantly, in the Reggio approach,
children are offered small groups for activities,
because this promotes communication, strengthening
relationships in the team, and in adult life — high-
quality cooperation of society.

Up to 4 children can participate in each type
of activity offered (except for a walk — there are more,
at the children’s request). If it is an activity without
an adult, then from 1 child to 4 children. Activities with
an adult from 4 to 6 children together. The number
of children in activities with adults is limited, so that
the teacher has the opportunity to take notes during
the activity, because documentation is very important
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for recording the child’s development and children’s
interests.

One of the ways to get a child interested in joining
or trying a certain activity is to leave “children’s
footprints”, that is, the work left by children
the previous day. Such “traces” can provoke children
to try something new, a new “language” for themselves.
Another high-quality way to interest a child in a new
activity is transparent walls, with the help of which
children can observe the activities of other children
and this can cause a desire to try “the same”

3. Hundred languages for happy life. Essential
in the Reggio approach are the creation of different
studios in the space of the garden and the dynamism
of the space. In many ideas, we can see a permanent
development space with certain cells: Maria
Montessori’s technology has a certain zoning of space
for each age group; the ECERS — 3 environment
assessment program offers to assess the environment
and certain cells with prescribed requirements
for filling them. Instead, in the Reggio approach,
the space “breathes” with changes according
to the documentation and interests of the children
and does not have a clear zoning.

That is why the furniture moves and fills the space
with materials that prolong children’s interest in what
interests them. Loss of children’s interest in a certain
object or phenomenon leads to changes in space.
The mobility of space and a large number of materials,
the possibility of free access to them encourages
children to research materials and their properties
and offers many opportunities for self-expression [5].

Ateliers, which characterize the space of Reggio
institutions, are a place to get acquainted with
materials, various possibilities and «languages».
The atelier is a treasure trove of knowledge and
opportunities for self-discovery and self-development
available to children. The internship in Italy made
it possible to highlight 5 main ateliers that we saw
in the kindergartens and the center of Loris Malaguzzi:
the atelier of creativity, the atelier of nature, the atelier
of taste, the atelier of digital tools, the atelier of light.

The basis of each institution is the atelier whose
specialist is present in them. In the regulations
of the rules from 1972, it is stated that the Reggio
kindergarten must be attended by an atelier with
an art education and familiar with the philosophy
of the Reggio approach. Therefore, the creative studio
is usually on the first step in terms of importance,
because it has all the materials for the child to express
himself in a “hundred languages” The atelier of taste
is very characteristic of Italians, because it is precisely
in the culture of the nation that a careful attitude
to food is present. That is why the kitchen (and this
is the place of the atelier of taste) becomes important
for familiarizing children with products, tastes,
appearance, aromas.

Cooks are an important part of the teaching team,
they communicate with children, introduce them
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to products and kitchen equipment. It is important
that these are not culinary workshops that have
become a fashionable trend in Ukraine. It is more like
a mixture of creativity studio and nature studio, when
children get acquainted with appearance, colors, shape
and added aromas. The atelier of taste is interesting
precisely because: first, there is communication
with adults who are important in the kindergarten;
secondly, all sensory systems are used and activated;
thirdly, familiarization with various non-standard
tools for self-expression (rolling pins, graters, pizza
knife, mixer, cookie cutters, etc.).

Significant in favor of the choice is the fact that
the Reggio approach, existing since 1945, remains
relevant today thanks not only to the approach
to children, but also to the use of digital tools in their
environment. The Atelier of Digital Instruments is one
of the most modern spaces in the Loris Malaguzzi
International Center.

It impresses with its fullness, but even more
inspiring are the possibilities of using these tools
in Reggio kindergartens: digital tools (computer
and graphic programs with the help of which
children process images; digital microscopes with
the possibility of connecting to a computer; digital
microscopes with the possibility of taking pictures;
cameras of various models; video cameras; projector;
various lamps; tablet; graphic tablet; scanner; printer;
light tables of various configurations; cameras
with slow motion mode; sound speakers; overhead
projectors (overhead projector); webcams; digital
pens with a video camera; various flexible wires
with mini-cameras at the end (to examine holes
in the ground, trees, walls), interactive whiteboards
or screens as needed) are included in children’s
everyday research and project activities. The most
important thing about the digital instrument studio
is that children are introduced to these instruments
from the age of 13 months, sometimes even earlier.
These tools are as important as any other. We see
in Reggios approach modern tools and teaching
children to use them for their own discoveries and
research of what interests them [4].

Conclusions. Summarizing the above, we
state that the principles of the reggio approach
in the architecture of the developmental environment
of preschool education institutions are aimed
at realizing the self-expression opportunities of each
child. Reggio’s approach, with its many vectors and
directions, seems chaotic in its implementation, but
by examining it more thoroughly, an understanding
emerges of how well thought out every detail is and
how modern it is, based on every single detail.

The Reggio approach is a certain philosophy that
can be taken as certain guidelines and using our
national experience, mentality, capabilities, values,
use the best of what is offered. The formation of a
harmonious personality should not take place under
the influence of adult judgments and knowledge,

ISSN 2412-2009 (Online) 29



but with the opportunity of the child to get to know himself in those “languages” that are characteristic

himself, to “climb his own mountain.” and interesting to him. This becomes possible
This becomes possible when an appropriate if the child is able to choose the activity that interests
environment is created with various materials that him the most and the object that fascinates him and
are relevant and available for the child to express inspires his contemplation and image.
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Da66i K., B'loHHUK B.
PEIPKIO-EMITIA MIAXIA Y B3AEMOAIIT 3 AITbMU PAHHbOIO BIKY

AHomayia. Y cmammi 8ucsimnieHo yHikanbHul Pedxio-Eminia nioxio, 3HalomMcmeo 3 AKUM € 8AX/UBUM
y po3pi3i 3MiH y OoWKinbHIU ocsimi YkpaiHu 8i0nosioHo c8imosux oc8imHix meHOeHYil chopmyibo8aHUX
8i0N08iOHO 00 3azasibHUX 3MiH y c8imi (naHOemis, 8iliHa, ekonozidHi npobnemu mouwjo). OnucaHo 8axJsusicme
CMBOpeHHs yMo8 0J1 CaMOBUPAaxeHHs Oimell 8 oc8imHboMy cepedosuwi 3aknady OOWKiMbHOI ocsimu
3a 00NOMO20I0 CheuianbHO CMBopeHo20 cepedosulyd. 30ilicHeHo aHanimuyHul 02180 w000 cepedo8UUHO20
nioxody 3anponoHoedaHo2o Pedxio-Eminis nioxodom ma eniugy makozo cepedosuwa HaA pPo38UMOK
2apMoHiliHoi ocobucmocmi. [TiOHaMi NUMAHHSA Wo00 MOX/IUBOCMI HAOAHHS 0imsam 00CMAMHBLO20 Bi/lbHO20
yacy y HanosHeHomy mamepianamu cepedosuwyi. OkpecieHo ocobusocmi 8nposadxeHHs Pedxio-Eminis
nioxody y cmpykmypy 0Ha dimeti paHHb020 8iKY: 3ycmpiy Ha N’ayya iii 6axnusicme y CmeopeHHi 63aEM036’A3Ki6
MiX 8cima 0imbmu i 00poc/iuMu; nposedeHHA acambneliii ocHosHi MomeHmu; 8ubip disneHocmeti i ocobusocmi
NoOaHHsA ix 8i0N0BIOHO 00 ONPAUbLOBAHOI NOhepedHbO OOKyMeHmayii; pi3Ho8UOU OifnbHOCMel y cepedos8uwi
i no8’a3aHi 3 HUMU obnawmysaHHsA 3aknady. Y cmammi euceimsoromeca ioei opeaHizayii xummeodianoHocmi
Oimeti y 3aknadax 0OWKinbHOI oceimu pi3HOT hopmu 81aCHOCMI, AKI NPayMe 3a pedXxio-eminis nioxooom.
30iticHeHo aHanis apximekmypHux pilueHb y 3aknaoax 0oWKinbHOI 0c8imu AKi NpayormMe 3a peoxio-nioxo0oM.
ApeyMeHmMosaHo 8axsaugicme peani3ayii camosupaxxeHHA OUMUHU y ocobucmicHili napaduzmi 8 ocgimi.
Cxapakmepu308aHo OisnbHoCcMI, AKi 0imu obuparme NPomMA20M 8islbHO20 Yacy: dianbHocmi 6e3 dopocs1020,
0ifibHOCMI 3 00POC/IUM, 0CObIUBOCMI IX pO3MAWYBAHHA Y cepedosulyi 30015 3ayikasaeHHs i no2nubeHHA
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y memy 00C/1iOXeHHA. BusHayeHo 0CHOBHI 8uOU OOKyMeHmMauil, siki € axknusumu 0718 popmy8aHHA ifnibHocmel
ma npono3suyili 0imaAm, 8paxosylodu MOXIUBICMb «CAMOBUPAXEHHS» 3 3d3HAYEHUMU aKMUBHOCMAMU.
Pe0xio-nioxio onucyemeocs AK 00UH 3 NPpO2pecUsHUX i 008e0eHUX pOKAMU Npakmuku nioxodis, Wo cnpusawmes
«CamosupaxeHH0o» dimel. AKUEHMOBAHO y8azy HA 8AX/IUBOCMI CYMHICHUX 3MiH Y CMBOpeHHI po38U8aibHO20
npocmopy 0oWKinbHUX 3aknadie YKkpaiHu, AKi cnpuamumyms ginbHomy subopy 0imel i ix «camosupaxeHHo».
3pobneHi 8UCHOBKU Ma 8U3HAYeHi nepcnekmMueu NodasibuIUx 00CTi0XeHb.

Knrouosi cnoea: Pedxo-Eminilicokul nioxio; obpasomeopya OissibHicmb; paHHE OUMUHCMBO; 83aEMOOis;
po38uUBasibHE Cepedosuule, «CamMoBUPAXeHHs», 8ubip digbHOCMI, nioxi0 Reggio, pozsumok ocobucmocmi
ouUMuHuU
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